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CALIFORNIA LEGISLATURE—2015—16 REGULAR SESSION

ASSEMBLY BILL No. 412

Introduced by Assembly Member Chavez

February 19, 2015

An act to amend Section-51210 56000.5 of the Education Code,
relating to-pupH-astraetion: special education.

LEGISLATIVE COUNSEL’S DIGEST

AB 412, as amended, Chavez. Pupi-nstruction—reguired-coursesof
study—physical—edueation—complaint—procedure-Special  education:

nonverbal pupils.

Existing law makes certain findings and declarations relating to the
education of hard-of-hearing and deaf pupils.

This bill would revise those findings and declarations to include
nonverbal puplls
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Vote: majority. Appropriation: no. Fiscal committee: yesrno.
State-mandated local program: yes-no.

The people of the Sate of California do enact as follows:

1 SECTION 1. Section 56000.5 of the Education Codeisamended
2 toread:

3 56000.5. (@) The Legidature finds and declares that:

4 (1) Pupilswith low-incidence disabilities, as a group, make up
5 less than 1 percent of the total statewide enrollment for
6 kindergarten through grade 12.

7 (2) Pupils with low-incidence disabilities require highly
8 specialized services, equipment, and materials.

9 (b) The Legidature further finds and declares that:

10 (1) Deafness involves the most basic of human needs—the
11 ability to communicate with other human beings. Many
12 i

hard-ef-hearing-and-deaf hard-of-hearing, deaf, and nonverbal

96



OCO~NOUITPA,WNE

—3— AB 412

children use an appropriate communication mode, sign language,
which may be their primary language, while others express and
receive language orally and aurally, with or without visual signs
or cues. Still others, typically youn
hard-of-hearing, deaf, and nonverbal children, lack any significant
language Skl||S It is essential for the well-being and growth of
hard-of-hearing, deaf, and nonverbal
children that educational programs recognize the unique nature of
deafness and ensure that al
hard-of-hearing, deaf, and nonverbal children have appropriate,
ongoing, and fully accessible educational opportunities.

(2) Itisessentia thathard-of-hearing-and-deaf hard-of-hearing,
deaf, and nonverbal children, like all children, have an education
in which their unique communication mode is respected, utilized,
and developed to an appropriate level of proficiency.

(3) Itisessentia that-hard-ef-hearing-and-deaf hard-of-hearing,
deaf, and nonverbal children have an education in which special
education teachers, psychologists, speech therapists, assessors,
administrators, and other special education personnel understand
the unique nature of deafness and are specifically trained to work
with-hard-ef-hearing-and-deaf hard-of-hearing, deaf, and nonverbal
pupils. Itisessential that-hard-ef-hearing-and-deaf hard-of-hearing,
deaf, and nonverbal children have an education in which their
special education teachers are proficient in the primary language
mode of those children.

(4) Itisessential that-hard-ef-hearing-and-deaf hard-of-hearing,
deaf, and nonverbal children, like all children, have an education
with a sufficient number of language mode peers with whom they
can communicate directly and who are of the same, or
approximately the same, age and ability level.

(5) Itisessential that-hard-ef-hearing-and-deaf hard-of-hearing,

deaf, and nonverbal children have an education in which their

parents and, where approprlate—harel—ef—heaﬁng—aﬁd—deaf

hard-of-hearing, deaf, and nonverbal people are involved in
determining the extent, content, and purpose of programs.

(6) Hard-of-hearing—and—edeaf—hard-of- hearmg, deaf, and

nonverbal children would benefit from an education in which they

are exposed to-hard-ef-hearing-and-deaf hard-of-hearing, deaf,

and nonverbal role models.
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(7) Itisessential that-hard-ef-hearing-and-deaf hard-of-hearing,
deaf, and nonverbal children, like al children, have programsin
which they have direct and appropriate access to all components
of the educational process, including, but not limited to, recess,
lunch, and extracurricular social and athletic activities.

(8) Itisessentia that-hard-of-hearing-and-deaf hard-of-hearing,
deaf, and nonverbal children, like al children, have programs in
which their unique vocational needs are provided for, including
appropriate research, curricula, programs, staff, and outreach.

(9) Each-hard-of-hearing-and-deaf hard-of-hearing, deaf, and
nonverbal child should have adetermination of the least restrictive
educational environment that takes into consideration these
legidlative findings and declarations.

(10) Given their unique communication needs,hard-ef-hearing
ang-deaf hard-of-hearing, deaf, and nonverbal children would
benefit from the development and implementation of regional
programs for children with low-incidence disabilities.
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